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'‘Economics of Happiness' is a label often used to
refer to a recent approach to assessing welfare which
combines the techniques typically used by
economists with those more commonly used by
psychologists. By “happiness' is meant something
rather peculiar, that is, the subjective state of mind of
well-being that people are asked to self-report
according to the qualitative or numerical scale
proposed in the survey question. Therefore, this
economic branch does not concentrate on “what
happiness is'; rather, it takes a pragmatic stance on
the content of 'happiness' by focusing on very simple
measures, so that many data on the same question
can be obtained. This abundance of information can
be usefully exploited by econometric techniques in
order to study the determinants of happiness,

although causation is difficult to prove.
* pragmatic: -84 Q1

(M It is unreasonable to assume that one’s numerical
figures lead to true happiness.

@ It is absurd to say that the abundance of information
can identify possible sources of happiness.

@ The subjective state of mind resists the measurement
of quantitative scale.

@ The content of happiness cannot be drawn from
econometric techniques.

® It is hard to decide whether the factors obtained from
the data lead to happiness.

2. Th2 2ollA 2= %l devoid of further application©]
oju|st= 2 7Y A3 7122

To illustrate: | see a particular blueberry I'm about
to pick, and the word 'blueberry’ may well jump to
mind. But this concept refers not just to the object
I'm placing in my hand; it refers to all the
blueberries that ever were or that ever will be.
Verbal generalizing ability of this sort forms a
spectacular achievement, because we can use such
generalizations to understand the past and to predict
the future. Even in this minor case, for example, |
can move the concept 'blueberry' around in order to
appreciate why people have gone blueberry picking
for millennia, why raising blueberries has become
big business in Maine, and why blueberry futures
are not a bad investment. However, if 'blueberry’
had referred only to the specific thing | just picked
and no more, the sound would have slipped away

silently, devoid of further application.
* devoid of: ~°] &=

@ The tangible characteristics of blueberries disappear.

(2 We can draw relevant stories from the blueberry.

(3 The blueberry implies nothing but the object itself.

@ We cannot appreciate the business aspects of
blueberries.

(® Time dimension of the blueberry is taken into
consideration.
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The pedagogical tradition of requiring students to
raise their hands in class has the obvious instrumental
purposes of establishing classroom order, testing
student comprehension of content by maintaining a
disciplined climate conducive to answering questions,
and facilitating group discussion. Morally, however, it
(A) | promotes / regulates| turn-taking which inevitably

involves issues of fairness, respect for others, patience,
and self-control. How a teacher navigates in such

routine situations is (B) | ethically / logically | significant.

Thoughtlessly done, it may project the image of a
teacher who discriminates, favours, or just does not
care about students. Thoughtfully carried out, tum-
taking may enable the teacher to ensure fair
participation as well as protect both the less vocal
students who may need some gentle and kindly (C)

refusal / encouragement |and the more vocal ones who

may become targeted for abuse by other students who

grow to resent them.
* pedagogical: 4 2] ** conducive: =-&°] H+=

(A) (B) ©
@ promotes ...... logically ...... refusal
@ promotes ...... ethically ...... encouragement
(3 regulates ...... ethically ...... encouragement
@ regulates ...... logically ...... encouragement
® regulates ...... logically ...... refusal
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All movement incurs a cost of some sort, which is
usually measured in terms of time or money. Some
kinds of travel, such as that made by auto, bus, or train,
incur both time and monetary costs: other trips, such
as those made on foot, involve an expense primarily
of time. In deciding which mode(s) to use on a given
trip (e.g., car or bus), travelers often trade off time
Versus money costs, as the more costly travel modes
are usually the faster ones. A trade-off is also involved
in the decision to make a trip: the traveler weighs the
expected benefits to be gained at the destination
against the expected costs of getting there. Each trip
of such anticipated benefits over

costs, although for the many trips that are made out of
habit this complicated weighing of costs and benefits
does not occur before each and every trip.

*incur: (H]-&-=) 24 A1 7o =7 = th

@ represents a triumph

@ illustrates an equal amount

3 hints at a comparative lack

@ dramatically increases the sum
(® is a resultant underestimation
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Pascal was a contemporary and rival of Rene
Descartes, the most prominent mathematician-
philosopher of his day. In 1646, Pascal began a
series of experiments on atmospheric pressure. By
1647 he had proved to his satisfaction that vacuum
existed. Descartes visited Pascal on September 23.

Captive breeding programs and laws such as the
Endangered Species Act are a kind of first aid
measure in global efforts to protect species.

(A) The following morning, however, he returned —
not Descartes the philosopher, but Descartes the
physician. He sat and listened for three hours at
his patient's side, examined him, and prescribed
soup and rest. When Pascal was tired of staying
in bed, Descartes claimed, he would be nearly
well.

(B) Their views remained in disagreement, but it
was the supreme rationalist in his role as a
thoughtful doctor whom Pascal would later
remember. Later, Pascal wrote: 'The heart has
its reasons which reason knows nothing of".

(C) Pascal seemed to think that Descartes could
help him with his medical problems, but during
this two-day visit, the two argued about the
vacuum which Descartes did not believe in.
Descartes wrote, rather cruelly, in a letter to
Huygens after this visit that Pascal 'has too
much vacuum in his head'.

DA —-©O—B @B MK —©
@B -0~/ @O — KB
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(A) To achieve this goal, preventive measures are
needed. Like other environmental problems, this
one can be addressed by slowing, even halting,
the growth of the human population and a
fundamental redesign of human systems such as
agriculture, energy, industry, and waste
management.

(B) They can be thought of as emergency measures
needed to preserve the planet's biodiversity.
They're similar to the kinds of treatment a heart
attack patient receives in an emergency room of
a hospital.

(C) An emergency room physician may save a
patient suffering from a heart attack, but unless
the patient diets, exercises, quits smoking, and
learns to handle stress, he or she is not likely to
survive very long. By the same token,
emergency measures are not enough to ensure a

diverse, biologically rich world.
* captive breeding: (CFY5=2]) £ AMS

DA -O—B® @B A —(©
@B —©C—MA) @©C— A —®B
®(©C) — (B) — (A)
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The recent addition of Eastern European countries
to the European Union (EU) is expected to
accelerate this trend.

Unfortunately, such people tend to be regarded as
undesirable interaction partners by those with greater
social skills.

Increasingly, globalization may force a
convergence in work hours. (@ ) For example, on
average, German employees work about 25 percent
fewer hours than their counterparts in the United
States. ( @ ) For 25 years, German unions
successfully pushed for a shorter workweek in
hopes of creating more jobs. ( 3 ) However, this
resulted in German labor costs becoming the highest
in the world, and German companies are now
shifting jobs out of Germany in order to remain
globally competitive. ( @ ) Facing the threat of job
losses, French workers at a car components factory
owned by a leading global supplier of vehicle
technology voted to work longer hours for the same
pay. ((® ) Some saw this vote as the beginning of a
de facto rollback of France's 35-hour legal
workweek.

* convergence: 22, F4 ** de facto: A ]

The most direct way of undoing the damage caused
by social exclusion is to bring the shy, lonely, and
alienated back into the embrace of society. ( @ )
This is because they are objectively less rewarding to
spend time with and because associating with them
carries with it a social stigma. ( @ ) What is
necessary, therefore, are policies to ensure that social
cohesion is maintained within various social
institutions, and in society at large. (® ) Small-scale
programs to get lonely schoolchildren more involved
can work exceedingly well. ( ® ) However, finding
ways to reverse the increasingly individualistic trend
in Western societies is a much taller order. ((®) Yet,
if we value our collective well-being, we should do
something about it; a lack of social integration goes

hand in hand with a host of other social pathologies.
* stigma: 7424 Q14] ** pathology: ® 2], B2 ZH
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Failure to appreciate the value of uncertainty is at
the origin of much silliness in our society. Are we
sure that the Earth is going to keep heating up if we
don't do anything? Are we sure of the details of the
current theory of evolution? Are we sure that modern
medicine is always a better strategy than traditional
medicine? No, we are not, in any of these cases. But
if, from this lack of certainty, we jump to the
conviction that we had better not care about global
heating, that there is no evolution and the world was
created six thousand years ago, or that traditional
medicine must be more effective than modern
medicine — well, we are simply stupid. Still, many
people do make these inferences, because the lack of
certainty is perceived as a sign of weakness instead
of being what it is — the first source of our

knowledge.

@ It is uncertainty that enables us to explore theories.

(2 Enduring the lack of certainty makes us foolish.
(® We cannot be sure if global warming is a truly
global effect.

@ Possibilities are open to all academic assumptions.

® Only with certainty do we confirm new
discoveries.

10. tt& Z2olA == 2 such complex, dynamic
communities®] & n|sh= vFR 71 AT 229

When Atlantic cod populations collapsed due to
overfishing, the Canadian government suggested
hunting expeditions to kill North Atlantic harp seals,
because the seals were known to eat cod. It was
assumed that eliminating the seals, a principal cod
predator, would allow the cod populations to
rebound. What the government failed to realize was
that the cod/ seal relationship was affected by many
other less prominent species in the system. The
seals, for example, not only fed on cod but also on
150 other species, many of which also fed on cod!
So there simply was no way of knowing in advance
whether reducing the seal population would actually
produce more cod or less cod. In food webs
involving as few as eight species, there can be more
than 10 million distinct chains of cause and effect
that would link the seal to the cod. How can we ever
exercise effective control management in such
complex, dynamic communities?

* cod: (°1F) th++

(O The number of a species depends on one critical
factor.

(@ The direct causal relationship of the food chains
is hard to define.

(® The killing of seals would lead to a disastrous
impact on the marine life.

@® Government’s resources are not enough to deal
with the great number of seals.

(® There are too many kinds of cod to decide upon
which one is the problem.



The amount of distance between the teacher and
his/her students and perceived or actual barriers can
have a significant impact on communication. Teachers
who stay securely ensconced behind the 'barricade' of
their desk automatically create a boundary that (A)

blocks / facilitates| effective interpersonal contact and

gives a territorial feel to the room. The use of
proximity, on the other hand, can be a powerful
behaviour management tool. Firm reminders and
warnings are best conducted privately and
individually (it reduces embarrassment or threat to the
student and minimises the spectator effect, both of
which can fuel a challenge or counter-attack). Getting
down to the student's eye level (and not towering over
him/her in a threatening way) models (B)

consideration / ignorance | and invites the student to

respond in an equally respectful way. However, unless
the classroom is organised in such a way as to allow
the teacher to access individual students, this will be

(C) | constructive / problematic| and the teacher may

resort to making public scolding.

* ensconce: T3] QFSITEH ** proximity: 7/

(A) (B) ©)
@ facilitates ...... ignorance  ...... problematic
@ facilitates ...... consideration ...... constructive
@ blocks ...... consideration ...... constructive
@ blocks ...... consideration ...... problematic
® blocks ...... ignorance  ...... problematic

12. (A), (B), (C)9] Z Y& QboflA] o] = gz
7V AAT A2

In children's play, objects may support the
imaginative process as 'transitional objects'; these no
longer have the meaning they have in the real world,
but are used to represent a(an) (A) [existing / missing

object. For example, children may use stones to
represent money while playing shop. The stones act
as a prop to help them engage in the imaginative
process. Initially, transitional objects need to share
many characteristics with the object being imagined,
but, with practice, the need for physical similarity

(B)| decreases / increases|. Eventually, children no

longer require an actual object to support their
imaginative play, but can pretend the object is there.
As adults, we likewise suspend disbelief and enter
the rules of imaginative play when watching theatre,

(C) | accepting / denying | whatever mimed or

symbolic use of a prop is suggested by the actors.
Once children can separate objects and actions from
their meaning in the real world, and give them new
meanings, they are no longer tied to the concrete
world and start to think in an abstract way: beyond
the moment and into possibilities.

* prop: "W o], (A=/F 8ol 2ol=)4E

(A) (B) ©
@ existing ...... increases ...... denying
2 existing ...... decreases ...... denying
(® existing ...... decreases ...... accepting
@ missing ...... increases ...... accepting
(® missing ...... decreases ...... accepting
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In spite of the remarkable variety of interests and
personalities represented in classrooms, the daily
activities are generally carried out without mishap.
Some students claim to be taking a course in social
psychology because of a theoretical interest in the
subject matter: some, because a professor advised
them to take it: and some, because it happens to come
at a convenient hour. In spite of this diversity of
intention, the enterprise goes on, for all of the
participants .
There are common assumptions regarding the time

and place of the meetings, the appropriate dress for
these occasions, and the division of labor in which the
professor has primary responsibility. It is generally
understood that professors are likely to be upset if
people are consistently late, argue too fiercely with
them, or appear disrespectful: hence, most students
make some effort to arrive on time and to suppress
their tendencies toward aggression or falling asleep.
Such common understandings may be referred to as
group norms.

* mishap: 2F-2 AL

@ agree on the respect for teachers

(2 share certain minimal understandings

(3 are accustomed to the variety of school life

@ are always prepared for various emergencies
(® put top priority on the consideration for others
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Many of our intuitive theories about the impact of
events on our emotional lives are mistaken.
However, sometimes they are mistaken in a rather
special way. We often hit the nail on the head when
it comes to predicting the type of impact an event
will have on us and the intensity of that impact. For
example, we may correctly predict that winning a
lottery would thrill us more than locating a long lost
sock, or that the loss of a limb would horrify us
more than a run in our nylons. Where we err,
however, is in of the

positive or negative feelings that such events evoke.
Research shows, for example, that the thrill of
winning the lottery, and the horror of acquiring a
physical handicap, both diminish more quickly than
expected. Indeed, after only a few months, people
who have experienced either one or the other are
barely distinguishable in terms of their overall

happiness.
* evoke: Y2 7| Tt

@ estimating the duration

@ clarifying the definition

(3 differentiating the types

@ identifying the imaginary nature
(® putting up with the consequences



q

7]

15. o} HIZHoj|

il

o}z w= 4 4

e
o

Historically, cities were designed and developed in
accordance with the representations of gods and kings
as the sources of spiritual and temporal power. Major
landmarks, nodes and axes were developed to enhance
the position of these sources of power in the daily life
of the citizens. As the modern democratic societies
emerged, however, the source of power shifted to a
wider base, and now the city needed to be designed
for people. Rather than gods or kings, it was now the
people who were the source of inspiration and
legitimation for city design. The reference to people
first only included the elite; but under democratic
pressure it was gradually opened up to include larger
sections of society. The geometric design of the
ancient or Renaissance and baroque cities, therefore,
was challenged as being too rigid, merely addressing a
world order that

*node: A, ZEH **axis: 3AE

@ no longer could hold

(2 may be outdated but still classic

(3 moderns would attempt to learn from

@ was continuously criticized for popularization
® could not live up to the expectations of gods

JIE2AL,
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As individuals go through life, they build up sets of
beliefs about who they are and how the world works.

(A) In these ways, and others, it is possible for
individuals to experience some growth
alongside of, and because of, the loss and pain
associated with the trauma. The growth (e.g.,
improvements in social support) may in fact
result from the individuals' attempts to deal
with the trauma.

(B) It is in this context that growth can occur.
Subsequent to the trauma, individuals may
rebuild their assumptions in ways that map
more closely onto the world as it is for them
now, and this, in turn, may facilitate future
coping. Individuals may also be provided with
opportunities they did not see before (e.g., hew
careers, new relationships.)

(C) These sets might include specific beliefs such as
"Heart trouble only affects people older than I."
The problem, of course, is that events in the real
world can challenge such beliefs. When the
challenge is great enough, individuals may be
forced to drop their beliefs and develop new
ones.

@A) —(©) — (B)
®(®B) —(©C) — (A)
®(©) — B — A

@B — (") —(©)
@ (C) — (A) — (B)

10
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Four decades ago, scientists noticed something on
the African savannah.

(A) Right away, all the forewarned trees also
pumped toxins into their leaves to prepare
themselves. The giraffes were wise to this game
and therefore moved farther away to a part of the
savannah where they could find trees that were
not aware what was going on.

(B) The giraffes there were feeding on umbrella
thorn acacias, and the trees didn't like this one
bit. It took the acacias mere minutes to start
pumping toxic substances into their leaves to rid
themselves of the large plant-eating animals. The
giraffes got the message and moved on to other
trees in the area. But did they move on to trees
close by?

(C) No, for the time being, they walked right by a
few trees and resumed their meal only when they
had moved about 100 yards away. The reason
for this behavior is astonishing. The acacia trees
that were being eaten gave off a warning gas
(specifically, ethylene) that signaled to
neighboring trees of the same species that a
crisis was at hand.

DA -O—B® @6 A —©
@B —©C) @A) @©C— A —®B
®(©C) — (B) — (A)

The principle of distinctiveness suggests that we
make attributions about people based on whether their
particular characteristics and actions are associated
with specific outcomes unique to the situation.
Distinctiveness is the extent to which things occur
only with each other and not with other things.

(A) If, instead, you see this professor being friendly
with all students except the student with the late
assignments, then the student seems to be unique
or distinctive in eliciting this response from the
professor. In this case, the professor's behavior
is high in distinctiveness and you are more likely
to attribute the cause to the late student having
done something to upset this professor.

(B) If the professor in question is consistently harsh
with many other students, then the behavior is
not distinctive to the late-assignment student;
rather it is low in distinctiveness, and you will
tend to consider the professor a harsh person.

(C) For example, if a student, who has a habit of
submitting his assignments late, seems well
liked by peers and professors but is clearly
treated harshly by one of the professors, then the
student seems to cause a distinctive reaction
from this professor.

* attribution: (AF2] 4 2] 3ol A1) 7 1 (B X)), 38

7] ** elicit: (SH

o] 9]o] 2t

S
@ (A) — (C) — (B) @ (B) — (A) — (O)

@B —-©C—MA) @®©C— A —®B
® () — (B) — (A)

11




19. 29| 3502 Mo}, oj7l £4o| Soi7}7]e] 71y

20. 29 522 Ho}, Fo{7 F7o] Foj7}7]e 7}
FAER AE 12N

Moreover, most advanced traffic management
systems rely on a centrally controlled infrastructure
and information source.

This pattern helps explain why access to more
information is not, on its own, making us smarter.

Existing travel information systems, such as
electronic signage on motorways, are designed to
consider travellers as crowds, lacking any form of
personalised information format and delivery. ( @ )
These two characteristics hinder the development of
trust and credibility of the particular systems. ( @)
Indeed, a travel information system that more often
than not delivers information unrelated to someone's
journey, gradually becomes 'noise' in the travellers'
environment. ( ® ) According to experts in
transportation research, the reaction of drivers to
electronic signage messages decreases over time,
showing a potential distrust of the displayed
messages. (@ ) An information system that relies on
a single source of information is at risk of becoming
untrustworthy. ( ® ) Incidents where wrong or
inaccurate information is delivered by the single
information source, would damage trust levels on the

system as a whole.
* electronic signage: 21343

Your brain is updated moment by moment and
hour by hour. In essence, you frequently get a new
processing system. Indeed, you have the potential to
change your brain with everything you do that has
some level of challenge, novelty, or variety. (@ )
My research has found an interesting paradox: when
one focuses on remembering the minute details, it
may adversely affect the ability to engage in more
strategic abstract thinking. ( @ ) In essence, trying
to remember as many details as possible can
actually work against being selective about what
you let into your brain's attic. ( ® ) More likely,
quite the opposite is true. ( @ ) Exposure to large
volumes of information steals and freezes your
brainpower. ( & ) However, my research has also
shown that when focused and engaged more in
strategic, abstract thinking, it becomes easier to

remember the details.
* exuberant: 271[5 7] @2 ** adversely: 2|51
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to true happiness.
@ It is absurd to say that the abundance of information can
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2. the o)A Y= H devoid of further applicatione] 2Jw]
sk HEE 7P HEs A2

To illustrate: | see a particular blueberry I’m about to pick,

and the word ‘blueberry’ may well jump to mind. But this
concept refers not just to the object(A) I’m placing in my
hand; it refers to all the blueberries(B) that ever were or

that ever will be. Verbal generalizing ability(B) of this sort

forms a spectacular achievement, because we can use such
generalizations(B) to understand the past and to predict the
future(B). Even in this minor case, for example, | can move
the concept ‘blueberry’ around in order to appreciate why
people have gone blueberry picking for millennia, why
raising blueberries has become big business in Maine, and
why blueberry futures are not a bad investment. However,
if ‘blueberry’ had referred only to the specific thing | just
picked and no more(A), the sound would have slipped away

silently, devoid of further application(B).
* devoid of: ~0] =

(D The tangible characteristics of blueberries(A) disappear.

(@ We can draw relevant stories(B) from the blueberry.

(@ The blueberry implies nothing but the object(A) itself.

@ We cannot appreciate the business aspects of blueberries

(too specific)

® Time dimension(B) of the blueberry is taken into consideration.

Shean, T°s Commentt

AB %3b7| of Z, tto|z ot tra|, 4347} of
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A A EH 2A 2] 2542
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A XZ|7} So] E[H EITt 38, 5
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J2|n of E2Hz|e] DIEH7f Lf2

2 ZHHH?f HQlollA 2 Atdo| =AU,/
E 7t oflz|, [ GFA|2F Otk ¢
22’7} L7} f2 T 13|20l Z4at 7j2|7| D 3 o|Afo| ofL|2ta,

[0 ARl 298| A2FS ZHo|c} [ 27F XL o).

S2ufalo] 9H EAE Aatiict — §%A SAT o)
A et

o2t g2uj2|2RE ojo| Qi ofopr| Bofy 4 et —

oct 37t Mgg @ 4 glone

@ 28l 22u2lo] B2LA £0S

0% oAz Liglar sZLA 32 $2uRle] 217, B, o

22tz 7Hgol =o| YRY ot MR w22 2=}

I_O
ar
_>i

2ol

SR A7 ZfHo| Dajgict — 4_345|:<| oAl ek

| Vocabulary Test
1. particular il S
2.refertoN 2. ~2 7t2|7|ct
3. verbal 3. 2dofe
4. spectacular 4. 2o, ozl
5. achievement 5. /3
6. generalization 6. Ytat
7. appreciate 7. o[shstet
8. millennia 8. %A
9. investment 9. &2}
10. slip away 10. disappear
11. application 11. ¥ &
12. 12.
13. 13.
14, 14,
15. 15.
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3.(4), (B), (C)&] Z} H|=L Qtoj|A] Fullo]] Bh= gt 71 2 -5t HMEX DAt [ SHiEo| pAloM £8 SE 2 95t / By
A& 5| ot R4S 7FR| L QIeh/ WA AME ERote / A E2| L
& ol E A™BIHEM 1 717o| AT 29171E R2Iote] / HEofl o
The pedagogical tradition of requiring students to raise their FHCrS 5t1 E2S 225t O £20| Bl / 5|0t CEAo 2
hands(A) in class has the obvious instrumental purposes of 9510, [ o|= AAMZ} Solte 1S A|BISICE [ B tI|atA| A4,
establishing classroom order, testing student comprehension of Efol 22 ol 2l 27| Ez||o| B|& LHIGH=, [ AAHLo| J2{5t
content by maintaining a disciplined climate conducive to Ut AlTlo|M AL X{2|atHe AL | g2|X o8 ZQTICt [ ot
answering questions, and facilitating group discussion. Azt ojo| o|22|Bd, [ o|= MAYLIO| o|O|Z| S LIEFY & O|C} [ THAY
Morally, however, it(A) (A)|promotes / regulates| turn- S 2D, AT 5t B2 4174 M| of= o|0|z|. [ AIFGHA| 2 o]
taking(B) which inevitably involves issues of fairness, respect A, | &ME B2l A2 A0l SR oS BHE o
for others, patience, and self-control. How a teacher navigates Al St [ FAR|E U] e SEES B #htoftgt/ 2 E
in such routine situations is (B)| gthically / logically Yo 3ot Ayt e x| B2/ 28|0 F42(F Bo| e
significant. Thoughtlessly done, it(B) may project the image Y= BootiM [ ohERfol EPlo| E 2| 2=/ ChE TS
of a teacher who discriminates, favours, or just does not off efstt / o=l S7F .

care about students(P). Thoughtfully carried out, turn-

taking(B) may enable the teacher to ensure fair participation

as well as protect both the less vocal students who may need

some gentle and kindly (C)|refusal / encouragement|and the

more vocal ones who may become targeted for abuse by other

students who grow to resent them.
* pedagogical: 4% 2] ** conducive: =-2-0] = I Voca bulary Test

(A) (B) (©) 1. require Atov 1. A7t v3IE 2 Q 3ICh
@ promotes ...... logically ...... refusal 2 instrumental 2.2Q%t
@ promotes ...... ethically ...... encouragement .
. 3. comprehesion 3.0[5H
@ regulates ...... ethically ...... encouragement
@ regulates ...... logically ...... encouragement 4. disciplined climate 4. 78%= 29I
® regulates ...... logically ...... refusal 5 facilitate 5. 22Ix|7|c}
H|StsC
st T8 G ; 6. regulate 6. MZHstCt
A A CC SH ST A7) 7. inevitably 7. 275
B: &A1& Zol7I0 WHA|Z|7| 8. navigate 8. deal with
(A) regulates / promotes(3-7I4(7|Ef) 9. ethically 9. g2He=r
i AE BE A3 4 QCH(regulate).
iscrimi 10. X85
(B) ethically / logically(=2|%{ © 2) 10. discriminate S
BE % f‘— AL 2|40 2 (ethically) FR5{Ct A2E[H 2p4 11. carry out 11, eysiet
ghtte J 37| ohE!
12. B2t5iC
(C) encouragement / refusal(717d) 2. e Fef
i BE 5P| £ A9t 2| E B4A2|2 LHL, {2d(encouragement)7| 13. vocal(a) 13. BA2|E Lje
Lot S =5 & 4 QUCh
14. resent 14. ~oi| 2715t
He Q.
15. 15.
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4, thS HiZbo)] EoiZ 22 7P HASH AE I2A Q. BE 0|52 o 72 u|&S WHAZICH 1 BE == 1A
{fo|Lt =of A oflM. / o] 5| offl SR+, / AbE2E A, 7[2FE
All movement incurs a cost of some sort, which is usually O|RZ|&, [ A7+t 2 v| & F Cf YAIA|FICE / Cf 2 ol 552, /
measured in terms of time or money. Some kinds of travel, CH2o|2z|L 7 7te =3 A|7to| H| 21} ¢d3to| 9|ct, [ Zof2l
such as that made by auto, bus, or train, incur both time and O|Zoj|A] OfE o| 5 HIAIS AT 2| ZATE Th(RfLf H{ALFRF ZF
monetary costs: other trips, such as those made on foot, ) /0|55t At 22 22 6|21} A|7tH|[S-2 gD Bt Bic) /
involve an expense primarily of time. In deciding which Cf H|4F O| & HfA|C HE of Wp2 HFAlo|7| Wi Lol / B pEhe ot
mode(s) to use on a given trip (e.g., car or bus), travelers O|% of& Za} Mafo| 9JC}: [ O|EBFe AIZFS Bz|ojA AS
often trade off time versus money costs, as the more costly of|Ab o|ele FhLaict / 1 3of| EEbshe 2D} 7AZof, [ 247t o]
travel modes are usually the faster ones. A trade-off is also £ u|Q e| J2{5t ClAf 0|o)o| AB|E LIERACE / H|E &b
involved in the deCI-SIOI’I to make a .trlp: the traveler .wen{.;hS 02 gHe thpo| o| 52| R0l / of B3gh HIE Cifs] o|2] ciz
the.expected benefits(A) to be game(? at the destlnatlo.n 7} 1 |5 SHujiofct SHASHS 7 ofL||at
against the expected costs(B) of getting there. Each trip
of such anticipated benefits(A)
over costs(B), although for the many trips that are made out
of habit this complicated weighing of costs and benefits
does not occur before each and every trip.
*incur: (H]8-) & YA 7| HEA =t
@ represents a triumph
@ illustrates an equal amount
® hints at a comparative lack I Vocabulary Test
@ dramatically increases the sum
® is a resultant underestimation 1. measure 1. 233}t
2. in terms of 2. ~of stod
3. auto 3. 252}
Shean.T’s Comment _
4. monetary 4. 5tm|o|, F742
af 22 217t FA& ofH L, 2|2 F7HEE trade-off(57+u &)< 5. expense 5. 818
7HEE A olatioti =Lt L7t o] 52 & miolls, 2 oj52 Ho R 6. primarily 6. 22
M ol dE=l= ofA(A) BI-&(B)Ol U=H|, L7t ol &S BhetE A2
e
ASBI} St ofojati 2 22T 4 Qlofop gtk wizto Aspy 7 trade off 7 St
3ctate ofnfo| 19, 'S & HEAEE7E F017H &7t 8. weigh 8. 7t=5tct
9. destination 9. R
* QLf:
@ 22 FE LIEHCE — D223 o2 A oF YA Y 4 Sict 10. triumph 10. 52|
Q@ i BE5 YARICE — oflo| B[&EEt oD 2 ofFg of gt
® 3402 Y2 Zolct — ofolo] 3% 0/5L o Tic 11. anticipated G
Zapdol afAmrto|ct — o|Q)S BtATIISIH 0|52 of G q a
© Zutl ARl — olfNE AR ISH olg d k 12. out of habit 12. &HollM
cre @ 13. complicated 13. 24f5F
14, 14,
15. 15.
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5. %013 2 thgel olold 29 2MB 7 HH A2 w2 ThAZLS E7F2 E o SA|CH Atao|3} 2jo|soloict, / 7t 2 E L
AL, el 714 et s-efxto|2} HIfRQICt. [ 1646'H0|, THA T2

Pascal was a contemporary and rival of Rene Descartes, CH7| fol| ket YA HFHES AIRITHCL /1647 23/ ThAZR
the most prominent mathematician-philosopher of his day. OFE A Z20gHCH/ 2 Zo| 2AYBICtD, /|72 EL TpAZIS 9
In 1646, Pascal began a series of experiments on 24 23000f| HEREHCE [ TFAZES AZFSEE 7453 HOICH/ C|7t2E

atmospheric pressure. By 1647 he had proved to his
satisfaction that vacuum existed. Descartes visited Pascal

7t 2thlef olg A0l &S & 4 US 72k, /SRR TR E
on September 23. =

ol = ct / ezt 2 ot

UR| AU,  HIZtE E &= FOll A0|AH| H& H2|of YEotAH| A

(C) Pascal seemed to think that Descartes could help him oiCH/ 10| HEE Sof [ mtAZES u1a|o1| 21Zo| 48 oicp 7/ 5}
with his medical problems, but during this two-day visit, 5

the two argued about the vacuum which Descartes(A)

did not believe in. Descartes wrote, rather cruelly, in a

letter to Huygens after this visit that Pascal(B) 'has too b FAS HYotQiet. / mhAZo| Jichol| QL& 7ol X AT = ol
much vacuum in his head(P)’. [HI7t2 EL ZAEHCE [ Ao LIQfCt . [ o] S9| 22 A& slA
(A) The following morning, however, he returned — not URISR| QLUR|TE, [ o] 10| 2|1 0| of/d 32|z} Aot [ At
Descartes the philosopher, but Descartes the physician. 2{7)2 o|A2A9| / mAZIo| L}Zo|| 7|5t L. [ LEZo||, oA
He(A) sat and listened for three hours at his patient(B)'s 7k Zoir}: [ AAJRES LE20| 0|97} 9lct [ o|Ado| 215 otz| Lot
side, examined him(B), and prescribed soup and rest. L
When Pascal(B) was tired of staying in bed, =
Descartes(A) claimed, he(B) would be nearly well.
(B) Their views remained in disagreement, but it was the
supreme rationalist in his(A) role as a thoughtful
doctor whom Pascal(B) would later remember. Later,
Pascal wrote: 'The heart has its reasons which reason I VocabUIary Test
knows nothing of’.
1. a contemporary(n) 1. SA[CHS!
2. prominent 2. A{ggt
D (A) - (C) - (B) @ (B) - (A) - (C) 3. atmospheric pressure 3. o7 o
B) - (C) - (A C)-(A) - (B 5
gEC;_EB;_EA; ®©) - @ - @) 4. vacuum 4.115
5. prescribe 5. X{foict
6. in disagreement 6. =22
Shean.T’s 7. rationalist 7. o)/ 2=}
20jZl : |7t 2 EO| A7 HIR 8. 8.
9. 9.
(B) or (C): (B)TF2f2| their views= 415 ot Ligto B 2 (C)THat &
o &, U2 ABO|D 2 L2 £A{chZ AB ol al. 10. 10.
11. 11.

(A) or (B): (B)TH2o] AE ofojz| =% HolLf, 41 (A)EHtofA] of
AL Atel7t Ltotok (B)SH2loli] TkAZIO| E7t2 E 2 oatz 7|2gt 0 1.
CH LHE.0 2 ofofa) 4 9lct, (A)EHat i,

13. 13.
T2 @H. 14, 14.
15. 15.
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6. #0120 2 thaoll olold 2o} eM 2 7P Hde 2g 2 B AL D23 HEL WS 7Yt e/ ottel 33
A2 Z3lolct/ & B 52 9ot MAR L2o|, / ofefet m2 13t g
] ] 2t Qe g 222 /2| ol a0 BES Rl
Captive breeding programs and laws such as the 9%t o] T2 IEES 3|2 0| E2o} ulAsic / AlAnH| &}

Endangered Species Act are a kind of first aid measure(S) in - _
- Igﬁ i . HY SEHOIM L=/ SE YAt FAE Y 22 UCH A

r r ies.
JlobaT eTlorts To profect spectes ofelok DEWE, / o213 1 YAF ClolofEE o2, 25012,
Ut AER|A 2 BIHE BiRR| I, / 2 2rfe OF
(B) They can be thought of as emergency measures(S) _ o
o Al 22 4 2= & F Aolch [ 22 olfolM, / & 22 & Fwot
needed to preserve the planet's biodiversity. They're .
H

similar to the kinds of treatment a heart attack patient
receives in an emergency room of a hospital.

25 SEZ o|2ai, /
oHoHR| 2, / ol il 4
[e]

1917 4478/ 220 2

A
2| ATt/ et e ez SR AT
o

(C) An_emergency room physician may save a patient
suffering from a heart attack, but unless the patient
diets, exercises, quits smoking, and learns to handle

Y, oz, A, 22|10 H7|F H2(t 22,

stress, he or she is not likely to survive very long. By
the same token, emergency measures are not enough to
ensure a diverse, biologically rich world.

(A) To achieve this goal, preventive measures are needed.
Like other environmental problems, this one can be
addressed by slowing, even halting, the growth of the
human population and a fundamental redesign of human

systems such as agriculture, energy, industry, and waste V
ocabulary Test
management. I y
~ captive breeding: (H 52 5]) 23 Ab5 1. preventive measures 1. of|e ch4

DA - (C) - (B @@B) - (A - (C) 2. address(v) 2. (ZA1E) CHREf
®®)-(©)-® @(C) - A - (B) 3 halt 3, ZChajct
®(©C) - B) - A

4. be thought of as N 4. ~2 7t3E|Ct

5. emergency measures 5. 715 CiA
Shean.T’s 6. biodiversity 6. A SCIYAS
20|zl Z: 0| T2 24T} B{Z0| STL}, AL Rk}, 7. physician 7. LHE QfAL

8. suffer from N 8. ~2 1 EHiC}
(B) or (C): (B)TF2f2| They7t F0i21 Z2| SE I 2 o|of7tct, (C)
£ 7I9E A 12 glo| USRI LHE. 9. by the same token 9. 07| 2
(A) or (C): (A)Et2te] 'this goalo| Zf2iat 272 7|56tk bta 10. diverse 10. EFFst
ool "Fr2t Y A LietoF Bt (B)TF{ol= 5 2o[z| §feL, 11. 11.
(C©)Trf A =Y. SF &2t of7| & olof7tm, ofz[afof to VE &t
7% 287t AA|=| D QUct, 12, 12.
T o = 13.

14, 14,

15. 15.
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7. 28 5508 Ho}, Foizl FR0] Soj7t7]ol 7h At HapHo g, MAIRE =5 AlRtel +3E 2™ 4 Qlck /1 dlE
XS AEA L. 50{, BHAL 2, =Y 22 0|= 2A|UECt THEf 25% A2 A7
. _ Yot /25 7 2Y L2432 o B2 25 FHE T
The recent addition of Eastern European countries to the 2oICt/ o BE2 Qzt2| 2422 5|UBiH, / 5FX|TH o] = £ QI7iH|
European Union (EU) is expected to accelerate this trend. I M| 2T AZo| S|H BHe HTFE WorT | £l BAFES 2j2
) L ) of|Af Lzt2| 5 LI QUEF/ M| Al%follM BAHE R2Iot7| #fof
Increasingly, globalization may force a convergence in ] s
| 2|2 EUol| 53 27150] 3710l /o] Az 7H4etd e s

work hours. ( @D ) For example, on average, German

) ol ZElct / YR[2| &4l 2o AlRisto], [ LEFA LFAE2 /
employees work about 25 percent fewer hours than their ;H o S I e e oj__L |°(H |EO '
. . 2 L2 Fo]|A Sh= [ 2ftaf 7|49 & 22 7|9jo| 29
counterparts in the United States. ( @ ) For 25 years, TEee = EToesH °
. SHe [ £UZ 02 of APA|ZE Yot Hjof| EEZ 2HAJBICE [ H

German unions successfully pushed for a shorter =/ 59T AR e Hloll = Jotsict
20| Mg FHE IROIGIE [ AMIA TRfAL| 3547 A 274

workweek in hopes of creating more jobs. ( @ ) However,
this resulted in German labor costs becoming the highest in
the world(P), and German companies are now shifting jobs
out of Germany in order to remain globally competitive(P).
( @ ) Eacing the threat of job losses(P), French workers at a
car components factory owned by a leading global supplier
of vehicle technology voted to work longer hours for the
same pay(S). (® ) Some saw this vote as the beginning of a

de facto rollback of France's 35-hour legal workweek.
* convergence: X}, F4 ** de facto: AHA 42

| Vocabulary Test

1. accelerate 1. 7H&A|Z ()

2. globalization 2. M|AIzt

3. counterpart 3./dth &
Sheen.T's Comment . °

4. union 4. 52

PSe) 2|y} woli A2 A HY AL SYol TayAz
] = ° 5. push for 5. ~2 HojEolct

‘Hol7H= AB %te| gapg Hotok ot Al A Qle 2.

6. competitive 6. 3 U=
Foil 4 74 £ 'this trend'ol| RIZksHof Fiof. 0| EUS| % 7.vote to v 7. ~5t= of| 2K E R E Azt
ZHe|L| of Tl THESHEILE I M E ATHER oA

s

234 Boll 27 745 % YU Y YRt 8. rollback 5.8

9. 9.
2| & glct7t 3 FHollM 5Y 2 _‘.—_% A|7FEHZO] P2 O|of2| &= A 0 10

10. .
=Rl FHe| LR =Y of7|ofiM Al PSE HoPrhs A &Rl
gapg 7|1 Foftl BAg Yo, Zfodiﬂﬂ SYoiif mapA 2 H 11. 11
el 4ol £lot. 12 12
oo @ 13. 13.

14, 14,

15. 15.
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8. 29 S50 = Hol Folx F& o] Eoj7t7]ol 71 HEs Il ElE2 | 7HY AP A2 T AR EiH 2 A7/ &0
XS ALEA L. Helot, elg 1, AT AIEHES CHA| BIBCH Z& HOIEE / AFE]
o Eo 2./ 20| E, 23T AE 2 7HREl Rl et/ v
Unfortunately, such people tend to be regarded as 2I5ER| OLe CHTE AfTHZ [ AFS| AYE S52o| o 22 At2tSof ofg)
undesirable interaction partners(A) by those with greater M. 1ol olg0| 4oz £ go| o &|7| mfEo|ct/ Al7HE 2ol
social skills(B). Huiz|oll / 32|10 o] F3t ofZ2|= Zo| AtZlof| £AA QA Alof
F7] mfgolct / 18 &2 LT |/ Atg|e] G0l RAI=E
The most direct way of undoing the damage(S) caused by £ A5 HAo|ot / iRt Argl 7|t LHojlA / 22| 0 Afg|
social exclusion(P) is to bring the shy, lonely, and alienated HHoz. /Ao 2SR/ 2R SHYSS O ZoiotA|
back into the embrace of society(S). ( D ) This is because She/obF A AsH 4 Qlot 13RI e S e A2 /AT
they are objectively less rewarding to spend time with and AfEle] FRE AU 2ME FR= 1 H of2e Fzolt
o o a . 5 5 F O | B z2|E £ op|lL-
because associating with them carries with it a social [ oI, ef 27t Aol ool 71x1S =i, / f2ls ol
. . . 81712 FHokOt AbE|2 ESfo| BZ 0 Jojx5ix| ZIGHE
stigma(P). (@ ) What is necessary, therefore, are policies to et ©7HE SR T / Atel Sl 52 1 P AR
; PR P i : Cf/ 4082 CHE AFE| H2[2f.
ensure that social cohesion is maintained within various se e ©
social institutions, and in society at large(S). ( @ ) Small-
scale programs(S) to get lonely schoolchildren more
involved can work exceedingly well. ( @ ) However,
finding ways to reverse the increasingly individualistic
trend in Western societies is a much taller order(P). ( ® )
Yet, if we value our collective well-being, we should do
something about it(S); a lack of social integration goes hand I Vocabulary Test
in hand with a host of other social pathologies(P).
. i} 1. undo 1. =|l=2ct
* stigma: 22| Q14] ** pathology: 2], & =M
2. exclusion 2. i
3. alienate 3. AdotA| st
Shean. T’s Commentt 4. rewarding 4. £ 20| =l
5. cohesion 5. 84
PSo| 24 H&to| ofx FIrd AW, §fol 18olat= 2 E3F Ha
o] B3t 73| 2 OhSofZ Lt |8t -2 HE] 0I17k51A| )0 Mo} Tict, 6. exceedingly 6.2
7. reverse 7. {Btct
ozl B2} Unfortunately= £3fl, 72| 2 L&-2 £3lf such people
s PRGNS
2 A 72|70 AfRtE0| p2 ot 8. individualistic 8. 7HeIF-2{2|
9. tall order 9.%UEFE
ZZ: 18 of FA2 SQUdl, UAP| 19 F theys P2fs LHEO _
. i : ° 10.gohand inhand with ~ 10. ~eF g pao| et
because2t= Q11 BHE ol HZE 4+ QIR 12 19 5
they2h= L7{= 18 Qf 'the shy..alienated'S 8H2 £ Qlooa 11. a host of 11. a lot of
747t =|2| od =Lt =214 gapg 77|10 o7l ZAfE 1o g o, 12. 12.
such peopleo| Pf= 240|411, such peopled 15 T they 2 o
A =2|/2|A|7} 2hefapi| ofofAlct, 13 13
14, 14,
T2 O,
B 15. 15.
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9. TF& 2ollA 2= Z the first source of our knowledge”} H3tAIMO| 7t2| 2 o|5liEHR| ot

oju|sh= vh2 7P Aok A2 3to| exo|ct. / S|t FHAlHE7

t/
1/ R2[7t off AL SIR| for? /

T A= [ [E [ T
Failure to appreciate the value of uncertainty(B) is at the SFES THAIGH=T}9 [ Qal ME oGt O} BiCH o|fo| BfAL O Lt
origin of much silliness(P) in our society. Are we sure that o xMafo|ate o &Aleh=t? [ ofL|, J&z| ofct F M ofL 7o
the Earth is going to keep heating up if we don’t do anything? o= / 512t BtCF, o] ZHAINO| HTofA], / 2|7} EHAISIH | ©
Are we sure of the details of the current theory of evolution? 2|7 2|7 ©LGhE A7 4 T oot oD/ Alsh Z-S H 91D/ MAS
e £ 1 Y35 e 9261 820
) . N - 2he g - 22W 2l 23 of2|A2 Zo|ct / 329t ofHds,
these cases. But if, from this lack of certainty, we jump to 510 AfaFSol ofafet 222 Bich / EAINO| ZTo| oo A% 2
the conviction that we had better not care about global i ) .
. . . QUR|=f7| o Zofl / 1 2| 2447t oft|zt / — f-2| R[4l 2| A 27
heating, that there is no evolution and the world was created 024
six thousand years ago, or that traditional medicine must be
more effective than modern medicine — well, we are
simply stupid(P). Still, many people(A) do make these
inferences(P), because the lack of certainty(B) is perceived
as a sign of weakness(A,P) instead of being what it is(B) —
(2]9))the first source of our knowledge(B).
@ It is uncertainty that enables us to explore theories(B).
@ Enduring the lack of certainty makes us foolish(5).
® We cannot sure if global warming is a truly global
wect off | Vocabulary Test
@ Possibilities are open to all academic assumptions.(off) 1. uncertainty 1. ESHAIA
® Only with certainty do we confirm new discoveries(&1).
2. origin 2. ¥
Shean.T°s Comment 3. silliness 3. o2|ME
A: YEF AR B3HAIM 0| 12| & 24| — P(silliness, weakness) 4. evolution 4, 215t
B: T2t 222 R[4 o] AR 43
5. medicine 5. 2|g}
AT YL b flot 2ol 22AUAE S '3 7HA'E B L 6. conviction 6. ZhAl
£ YoM =l7iier T80 PE0| on|E ERet Ql, 2 3
92lo| 0|2 g5 7H5oIA| B AL uE2 BEHo|ct7t Elzct, 7. make an inference 7. F- 2ot
e o 8 8
@ Aol BEg Mot AL 925 HHIH UL — 9 2
7AHoRR|(22| 1 BfFoHofR]) AHER REOFE A7 4 Uk 10. 10.
® fEle A2t Y HHAAY FEeal g4l 4 gleh —
Mol &7, 2| FR\tEtol| 25t ofi7 |7t ofL|et. 11. 11.
@ & oA 7Rl 7h5/dol GRiQUet. — ol . = 2smsl
Holxlat, $AUYE 4THsouce)o2 TF7E AAfgicts oupt 12 12
S0Pt Q! odt. 13. 13.
® FAIZ ook M2 WHZ =Y & loh — ek githolct.,
Yo R BiHoE AL 14. 14.
15. 15.
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10. tt& Zo A =LZE Z such complex, dynamic Uegtolgo 2 th JHM| 27t & & HATS of, / FHLCE &
communities©] &JW|3h= BR2 717 2 ek 222 £ Afe ERcHollA| Hiotct/ BoiMef BIHE £Y L, [ Bt
. . s He Ao U2iX QUo7 | whgoll. / A =IACH/ el £

When Atlantic cod populations collapsed due to e e T
overfishing(P), the Canadian government suggested WYL 27HE Mot ol 1t 70| +-5 HISAE Rol=ta. /
hunting expeditions to kill North Atlantic harp seals(S), PHUEE 5o HER] 29k A 1 Etiet 27He] UAPE S He
because the seals were known to eat cod. It was assumed Che ZoIfet 7 12 AHEfA| L B 23 B2 thHE S50l 2lsH. / ol
that eliminating the seals, a principal cod predator, would £ E0f, E7HE2, t5 M AF #ot ot |2t/ 150 of7Ho| CtE &
allow the cod populations to rebound. What the government S ofp AfotCt [o| 25 & I ChAU| CHEE oD AlokD I/ miat
failed to realize(P) was that the cod/ seal relationship was A JLfOja) of A o/ afeo| ofoict / 27K JHH| A2 Zo|= o]

affected by many other less prominent species in the

tem(P). The seals, f le, not only fed on cod but S e R S e - )
m(P). r exam not on n
swstem(). The seals, for example, not only fed on cod DUy gyt )3t st it e apipt olg 4 gict g of
also on 150 other species, many of which also fed on cod! . | ] ] f .
. . . 12 AN Aol [ oa|7l o{EHA| gaFOl EA| 2|2 SHA
So there simply was no way of knowing in advance TE AR QU [ FRPE oIl a2 SA HAlS A
whether reducing the seal population would actually Y4 USTH 2R ST, AU AEARIA?
produce more cod or less cod(P). In food webs involving as
few as eight species, there can be more than 10 million
distinct chains of cause and effect that would link the seal
to the cod(P). How can we ever exercise effective control
management in (2| O] )such complex, dynamic
communities(P)?
*cod: (o] -
(D The number of a species depends on one critical factor.(11)
S| 4.5 sittel 2 22k Weigict - ot siptopzt | VOCabulary Test
02 alof FQ/Ch B Al Fr,
Batsic
@ The killing of seals would lead to a disastrous impact on the marine 1. collapse 1. E&itt
L) 2. overfishing 2. 1tz 5oy
=HE Fole e ol AdGAoll YR FHF2 2 olofd o]
Ct — 20| Yol motst o] ZA|ef 15 Alzto| QiCt, 3. hunting expedition 3. AP B
@ Government’s resources are not enough to deal with the great number 4. seal 4. 24
of seals.(off)
grol At Gy o BNE H2lsh| 2ok gt — 2 5. principal 5. %%
HQ| 2dolg mefshs Z2f FAeF 12 4ol gict.
: 6. %
® There are too many kinds of cod to decide upon which one is the 5, ety B
problem(off) 7. rebound 7. HESglCH
ool S571 H&E Bol SQlojM ol Fo| FAHIRIZ| AYs| P&
of. — oA e 2ale chat oftjzt it SHolck, 8. prominent 8. ol ==
9. feed on 9. ~& M At
Shean.T’s Comment
10. in advance 10. o[z
PSP2| =2|& MIEL-EollM whatr oo, 7t AR 2|Zo|et,
11. distinct 11. 79|

P: o WAl 24 — St B AP — P E7H2] ZA|ZEat of
T |4 ZbA7F AR QA IRIZ| 22, 12. exercise(V) 12. SYAtsict
7

o|2{5F community2] 44 7t 51| QlnfTkA|R A BIiGHH
281 'Ho|AF4 0| 20| o|afA|= %{o|5}7| ofFCt A & g7ict, 13, 05
T2 @ o "

15, 15.
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11, (4), (B), ()] 2 v Qloll 4 ool g Qw2 b4 H 1@ APHETE SIS Atole] A21tat/ Q128 22 Al AL ) o
[e] = - =
e ATASOl 2 TS & 4 AUCH / QS ofoli S S /A

of ‘sfalilol=’ ol / AAATH) %S TECH B AT

The amount of distance between the teacher and his/her

[~
12
pr
njo

a

1=}
rir
~
|2
10
ki
R~
>
2
o2
a2

[

= AN [m} [
students and perceived or actual barriers can have a QA0 AFRS /4245t BHE A T b E 4 QITt [ B ITH R
significant impact on communication. Teachers who stay ojo} 7T F}3f A HCHEIC/ AF{0 2 Talm HfelHo e / (23
: e :
securely ensconced behind the 'barricade’(P) of their desk Kjo] AFR-C. SHAol| Lot S 24T} O3S Eof2 D | AT BUS
a:ftorrTatlc:.ally create a kl)oundary(P) dtha.t (A) bIocI.<s / Tacl:lfllte:tes ZoAC} OF% 743 D BRSO HIAHS BT 4 OiCh). / Sty
effective interpersonal contact and gives a territorial feel to , - _ _
P nactand 9 of ipolofl Tt 7/ (A WAL 2 SHY glofl 22Usleis 7
the room. The use of proximity(B), on the other hand, can be o e _ N
. . : ofL|2f) / Bl ThSOofUiiL / efAo| o] EFots A2 of
a powerful behaviour management tool. Firm reminders and
Alo 2 R2|g|z| oF

warnings are best conducted privately and individually (it

L =CHH Aol 7HE s oAl A2 4+ Sle, [ ol 2471 €
reduces embarrassment or threat to the student and minimises
the spectator effect, both of which can fuel a challenge or Aoln e e S e PRE Sl siEeAs Rt
counter-attack). Getting down to the student's eye level(B)
(and not towering over him/her in a threatening way) models
(B)| consideration / ignorance|and invites the student to
respond in an equally respectful way. However, unless the
classroom is organised in such a way as to allow the
teacher to access individual students, this will be (C)
constructive / problematic |and the teacher may resort
to making public scolding. I Vocabulary Test
* ensconce: T3] SFS|Tt ** proximity: <-4/
1. perceived 1.z
(A) (B) ©
@ facilitates ...... ignorance ... problematic 2. have a significant impact on 2. ~°fl & g%l lct
@ facilitates ...... consideration ...... constructive 3. interpersonal contact 3.CHol M2
@ blocks ...... consideration ...... constructive
@ blocks ... consideration ...... problematic 4. territorial 4. &2, g
®blocks ...... ignorance  ...... problematic 5. reminder 5. 29|
Shean.Ts C " 6. minimize 6. 2| ATtolCt
Bra] AR)] AT BISISI IS LAl SIZ 7. spectator effect 7. 7738 5t

A: WEF S[of|at 0] 0 BiA| BHAHTFO| F{EL|FHo[ALS 2fThat M, 8. tower over 8. ~E L} 25 2ol qlct
B: SHdt 7t77to| M (proximity) SH§| =zolofl SR 4. afresort ol 9. ~of| 2| Z5{Ch(turn to)
(A) blocks / facilitates(Z2I5t}) 10. scolding 10. 112l2
i A7lo|A0|2 2 PTtofQl blockE Z2F&ECt.
(B) consideration / ignorance(%A|) 1L 1.
: B#Alo|Ao0|B &2 SThof?l considerationS S2HECY. 12. 12.
(C) problematic / constructive (7143%421) 13 13,
: ‘not B(unless By’ 70| A0|L| PE Z2tEC)

14, 14,
H2 @

15. 15.

24



NO. 12

| KISS Logic 27|

EE

12. (A), (B), ()%} 7} U2 Qloll 4] ol G- ek 71 2 % ofol 52| FololA], / BHIE A4Sl 2 EoE 4 Ut/ ‘ol
Ae Ay 0 24; / o] ZHIS-L o of4f A Aol 711 ofol g 7t

o
2|2 QUR[ 4Tt /SRR R AREICH/ Gl S E LIELHER. [ olE
In children’s play, objects may support the imaginative -

-~ ) 501, / ofo| 52 &5 Aol =& LEMY 2 Qlet/ 4% 50| & ot
process as ‘transitional objects’; these no longer have the HA, /0 252 AR 02 MOICH/ olo| 52 AlALS| IfXof| hois}
meaning they have in the real world(A), but are used to 52 SopRL./x{0f, off CHARS BrO EXJS Tafat T g7t o)
represent a(an) (A)|existing / missing jobject(B). For example,

present a(an) (A)fexisting / M. rexamp o}/ AMYELE S3lot/ SIR[RL, ot / 2213 SAMol cigt I
children may use stones to represent money while playing ~
. Q& FOIELE /BT, ofolE2 O o4 Al 2XI7F Hask| i+
shop. The stones act as a prop to help them engage in the
L o o . CF/ 52| A4 &0l 25| fIall, / k&(Tt, 3 FA|7F A7|
imaginative process. Initially, transitional objects(B) need to s G et sl | ol niai /= |
. . . S Che 28 & 4 QICh /440lo 24, R2|& opxt7tz|2 2418 O|&
share many characteristics with the object being imagined, = =T ° v =eE T
i i i Lo . 7 AFAFO| Lo —v;‘<_||_/.\_gi507rl\o|[/ojlgi[[l/u}-og
but, with practice, the need for physical similarity (B) el sl sold = et/ T=2 & o, /ot
OfiA / offd EASZ ot= / B2 HiR7F AR oG HHHL

decreases / increases

. Eventually, children no longer require =
an actual object to support their imaginative play(A), but
can pretend the object is there(B). As adults, we likewise
suspend disbelief and enter the rules of imaginative play
when watching theatre, (C)
mimed or symbolic use of a prop is suggested by the actors.
Once children can separate objects and actions from their
meaning in the real world, and give them new meanings,
they are no longer tied to the concrete world and start to

ol50| 22t Y52 LAl MlAf 2ojz &
Bl 22|5tn LT, / J2[ 1 of F3i|et 5ol A2 n|S £
H, [ ofo| 52 I o|4f FAIAQ MAH[ol| FLoff 'h=| O [ 244l

4540 2 AY2H5H| ik / £7to] oftl 7H540 2 Sof7be Folck,

accepting / denying| whatever

think in an abstract way: beyond the moment and into V
ocabulary Test
possibilities. I y
* prop: HHA O, (1 2/5}o)| 0] =) L% . . 5
prop: E0Y, (A=/Ffel 201 =)2F 1. transitional object 1. 034 cHAS
(A) (B) ©) 2. missing 2. ST
@ ex!st!ng ...... increases ...... deny.lng 3. characteristic 3. £3
@ existing ...... decreases ...... denying
@ existing ...... decreases ...... accepting 4. similarity 4. 7AH3
@ missing ...... increases ...... accepting 5. suspend 5. ZCtsict oj2ct
® missing ...... decreases ...... accepting
6. disbelief 6. 4
i AFR|2{0
Shean,T’s Comment 7. symbolic [Aciceit
(A) missing / existing(?|&2) 8. instinctive 8. 2ol
: not A but BE TR}, o3l -Ex|(transitional object)zh, Al 2o & "
- e el o 9. acceptance 9. 28
78 3 2|7t of2f, Gl e(missing) |15 CHA! BFHTH 24
(B) decreases / increases 10. exploration 10. Ef

2T

: A Zollok HA| F3|7F Hastr|th A7to| X|H4& i 47 ¥

2
Ol Qlotn e 4 Ut £R0t2 A2 T of U7k =0l ¢

[m] =

of= ol gtE| & 42 23} ot 7 ApeeCiat 4t

(C) accepting / denying(deny: £215Ct)

: ol thdt opxirz| 2, 22|

2 iFe| A5 A fropSelc

| M

Te o

[e]

= 952 = o AH =7t ot

11. convincingly 11453

12. separate A from B 12. A2} BE -Eofct
13. concrete 13. 712l

14. abstract 14, 2742l

15. 15.
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13. th5 RiIFkel] o1z 2 7P A4S A8 12A| Q. =atQ ClORMol|E £15tD / DAIOA BEHE[= 2HA|a} JHA o
Qlof, 1 Y4gel Y52 85 AL glo| AIghEict / Y F YS L
In spite of the remarkable variety of interests and ASHC) | AFEAlR| S IS SchD [ 0 DR2o|| Ciot o] 23 mkAl
personalities(A) represented in classrooms, the daily ThSof: / I To, JAJ} E0aty oAl: / J2|1 T Te, Tat A|
activities are generally carried _out without m-IShaQ(_)F’ : bl J2p7t BN E=Cf [ o 2of ntefdolle 2o, /2 Y
Some students claim to be taking a course in social o |£EIc} ) BE 27|Rp7E EXoF 2| AT ofsfAlt S-S 296t
psychology because of a theoretical |r_1terest in the subje_ct 19)7| mfRo||. / ZE2| 7}& o] Qlck/ Bojo| A|7knt REAo|, /o]
matter: some, because a professor advised them to take it: 2lot Dolof Chgt Aot B2, / 2|1 DA} 712 2 2ejo| ofi
and s,.ome, be_cau_se |t_happe-ns to _come ata convenle_nt hour. 8 BEpfR|. U0 2 ofsEICH | DA} BhF ot FHol2kD /

In spite of this diversity of intention(A), the enterprise goes ] _ _
. Rrek AfgfEol AlLSiM £, 1 252 R HotAH =3stA, /

on, for all of the participants (B). _

oflof GiA| BolfH: / 22{o g, e Rl SIS L3S Tich/ A

There are common assumptions(B) regarding the time and

place of the meetings, the appropriate dress for these
occasions, and the division of labor in which the professor
has primary responsibility. It is generally understood that
professors are likely to be upset if people are consistently
late, argue too fiercely with them, or appear disrespectful:
hence, most students make some effort to arrive on time and
to suppress their tendencies toward aggression or falling
asleep. Such common understandings(B) may be referred to

as group norms(B).

* mishap: 22 AFal
| Vocabulary Test
(D agree on the respect for teachers i s 1. despite(~ol| = £-7-5t1)
(@ share certain minimal understandings
@ are accustomed to the variety of school life 2. remarkable 2. =gt
@ are always prepared for various emergencies 3. personality 3. 7HA
(® put top priority on the consideration for others
4. carry out 4. Jfiatet
5. theoretical 5. 0| EA<l
Shean.T’s Comment
. 6. Ao
A: Aol o, 6. enterprise td
B: 352l 714, olah, . 7. division of labor 7. 24
— Aol E5td B HZof Yol Eor!
8. primary 8.7t Fa5t
Haps and mishaps of life: ‘QlAje| &f2 0j2t BEolH| 4L HFS
OfL|Z[3t 22 FFo|O 2 AMAIO2 5 9. disrespectful 9. Rg
* QU 10. aggression 10. 27444
AMAle 2 2Etl o £olBlot — M|ELO| TR Mof|| SIYEl o
O Hde EFote ol s2ARICE |52 2. AoflA| gHd A9, I 11, 2t 74
Oof7|7} ofL|ct,
® Tl Ao crefdoll A=sict — creld. g 12. 12.
@ Y et LAl f8l=lof Qloh — O SiAg
® CHE ARFS2 I3t Hizfoll SA41&9l2 SCt — |2 gia2| = 13
che @, 14. 14
15. 15.
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14, ThS HI7ko|| S0z W2 7P AT AL 12 Q. o2 2o A o| 252 / AHdE0| 22(2] A Aol F+=
Gl chigh/ AR Zo|et. / ofr|qt, THEHZ o| o| 252 CiA &
Many of our intuitive theories about the impact of events 45hHMAIO R QOlEICt [ Q3= £Z gt GbS STt/ BF Af7{0|
on our emotional lives are mistaken. However, sometimes oA Y2 F 7%2 ST e/ 22|10 I HEE
they are mistaken in a rather special way. We often hit the 23t o=, [ of| 2 501, 22|& ofot H&T| 2Rz R Bt/ &
nail on the head when it comes to predicting the type of oo El= 7o| Q2|2 of 7|& 2| & AHatn [ Q2 & 2fe
impact an event will have on us and the intensity of that ofaf BF RS 2= HHCE [ B0 ARR| £ BF L2 9l Jjo| Q2|2
impact(not P). For example, we may correctly predict that o BA7| & AHabn / LIUE AERof| Lo Lzt ZAHCt. [ Bf[at
winning a lottery would thrill us more than locating a long Sapf Alsste BHO [ 1 X 5O B 71X o| 2|4 A7HS
lost sock, or that the loss of a limb would horrify us more A5t of| QJCH/ a5t Af7io| UOF|L [ of| 2 Sof AR Hof
than a run in our nylons. Where we err(P), however, is in ZAc} /B opajo| 7|,/ 12]D Al Aohs ol 2yl /&
of the positive of Megaive iyt chute | 2aticts 22,/ 442, 3 2 3ol 5 5 of
feelings that such events evoke. Research shows, for Lt 740 AJ2FS.0 | 70| 28 Fp x| Ot [ TS| Mk o
example, that the thrill of winning the lottery, and the horror 242 of] 0ol
of acquiring a physical handicap, both diminish more
quickly than expected(P). Indeed, after only a few months,
people who have experienced either one or the other are
barely distinguishable in terms of their overall happiness.
* evoke: ¥.2.7|ct
(D estimating the duration
@ clarifying the definition I Vocabulary Test

(® differentiating the types
® identifying the imaginary nature 1. intuitive 1. A2kz0
(® putting up with the consequences

2. mistaken 2. ARH
3. hit the nail on the head 3. 2= 2 ofct
Shean.T’s Comment! . . 7t
4. intensity 4. 9%
A(not P): Af7Ho| 22|of|A| 2= 7t 9| O Tdo|L} 7tk &= 2 of| = _
( ) |-|_ |_|_ | | |_'_L [=ife) |TI'O | I’O - =2 |—| 5.COrreCt|y Sj\él%}"(ﬂ
B(P): ‘2&7|7H2 24 4 2ot 2l 7 Azt Azeid 3 £
; ol T
B4 2420 AHZFHCF | AfRFR]) 6. win a lottery 6. =Hol| P =t
ot T2 7t =B (378H 4H), & ot £ Yol A7 7. locate 7. 2fofLiCt
Cete, o[2{gt UHY 52 AYZFEEt Qef 74| ofect J2{gt Zge )
. At 21O Chet AR 8. limb 8. AfZ|
CHe ‘G20l 2F5ted 21432 ool Aozt
9.arun in nylons 9. AERY 20| Lt
* _9_|:|=I-
@ o2 HEt5| 5= 71 — 2|7} ofL|a} AFHO 2 o|5t 77 e 10. estimate 10. 2H3ict
ENNPAN .
A& Algholct. 11. duration 11 2| &7|7¢
@FFE IO U - TS LSS BH T/ 2122 X
o ShEte
Aoict. utd 12. diminish 12. ZtASiCt
@ e EHE Aete W — SlAg 13. physical handicap 13. Al 2fof
® ZuHofmh) & 7cls A — sag
= =ser 2 14. barely 14. 72| ~¢fct
CFo MH| P . )
2 O 15. distinguishable 15. 227155t
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15. ok RiIFkol] o1z 2 7P A4S A8 12A| Q. CIAF O B LAl AMA|E| D HIMFICH / Alnp 0| 4ol Bhxof
K 1 %iMle] A1 2| 20] Yo BN, | 32 AL, 24
Historically, cities were designed and developed in 250 0|25t 3Jo| 0| QANS 7talsr| ol THelE] AlBl
accordance with the representations of gods and kings(A) o] QJAAHEIO|IA]. / BHR|TH BICH BIZALE|7} SAF5IGIA, / o3
as the sources of spiritual and temporal power. Major © 40 7|80 2 o S5{OdCH/ 2|1 HRH A= Al off Ad
Iant_jrnarks, nodes and axes were de\_/eloped t(_) enhance the A= T a7t oJoict. / Alo|Lt o] ofL|at, / o] = %47 ol
p_o_smon of these sources of power |-n the (_jal-ly life of the SA| o] HHIAIS A|TIS0[olCt [ AFES AFRBH 342
citizens. As the modern demo_cratlc some-tles emerged, oll oz E |20 Eof5ioiz|at ] BIZZ0lo| ofutol| w2t / Afgle]
howe\;er, t_he sou;cedof pkt))wzr s_hlft(;dfto a ch:er base, E:ld Ol Yo AZS TotehE2 wept At Wofdc) / nof 2o 2y
now the city n_ee e to_ e designed for people(B). Rather AtA, 8123 SA|o] 7[oHeIH AAL, J2{B 2, [ 4e ARt
than gods or kings(A), it was now the people(B) who were .
L L . . 1 gicHo] Z A7t LIQITE, / O o4f |& S| o2 MIA| UM E Ct
the source of inspiration and legitimation for city design. S e
Hol|7
The reference to people first only included the elite(A); but =
under democratic pressure it was gradually opened up to
include larger sections of society(B). The geometric design
of the ancient or Renaissance and baroque cities, therefore,
was challenged as being too rigid(A), merely addressing a
world order that
*node: SAA, AEH **axis: FHSE
(@ no longer could hold
(@ may be outdated but still classic
Vocabulary Test
(® moderns would attempt to learn from I y
@ was contln.uously criticized for p.)opularlzatlon 1.in accordance with 1, ~of 2|5}
® could not live up to the expectations of gods
2. representation 2. 25, %%
Shean.T’s 3. temporal 3. MIEAQL, =Ml
A 7 - Al Al CA| AR, 4. landmark 4. 32 2P| =
B: TiCH - A|Q] 2A EA| 42 Do & 2H[AFA OFAI(A)= TiCHof -
H- ARl S | A% — 1y VA FHA) fiof| 5. enhance 5. 74ataict
2| 42 (§17h). o47|A hold (true) = F-& 5L, 2| &ol2fl 7|1
6. shiftto N 6. ~& 0|55t
ofz|2fof| Sl “1oh, EUA, IR EA]? B&0| Tto|l’ g
B ° ) = 7. wide base 7. 512 7|5t
Tlofstn o| & A2 Aot ol BAsHE HITHe e Ho| S8
8. inspiration 8.9
NG
@ FAYA| 225t ofds| DFAE — oM YAl Thof 9. legitimation 9. 2feh e
of2.2 gl o]t 10. reference to N 10. ~of| gk 2=
Q@ ¥oielEo| B340 A|EdtE — 2%Hat Zh2 o|f 2 Rich
sdzo|ct. 11. geometric 11. 7|5tete]
@ thEstz 2| £4o 2 vt — o3 M2 for Y7IR|= HEt 12. rigid 12. 72l
‘THESF7} RithHoiM £
® Alo] 7|chol $E5k] 23k — 323 A| 224 GAJolct. i 13, adress 13. ERef
14. world order 14. AIA AM
e OH.
15. 15.
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16. Fo1Z 2 th3of o]ojd 29| A2 71 - AE L APRFEo| 412 Afo7}BiA], [ Qaio| AlL4ES Mofztct / TSo| &
=4 0|1 M[4fol of gA| Fot7 b= R|of| Efell. / o245 AF &2 E4TH
As individuals go through life, they build up sets of beliefs TEE2 LYTICH/ “HYE2 LB Lo| S AffolA|Rh 474"t
about who they are and how the world works. 22 Y| FAHlE BHE [ FHe A2 2efe fgat gl
4 QICHe Zolct. [ D25t gichrt Z25| & o, / AfEE2 2MlE
(C) These sets might include specific beliefs such as “Heart olaleo wa|A| &7 / AHES 0leS okE A olct [ HER o|2{3t
trouble only affects people older than I.” The problem, Abgfo|Ct [ AJ2fo| HHHBH= 7S | EaFODtE 7L Bof|, [ AFE
individuals may be forced to drop their beliefs and T SE /T IBP 2 AHEA, 0l2 Far o2, /oltel o
develop new ones(S). A Ao B &S E 4 URh TARER B3 (P o 2 9
- Cf / Hoflz B2| Z3HH / (ol & %01 M2 2 #H2[ofLt 2A]). / o2
(B) It is in this context the.lt qrqvvth can occur. Su-bsequeth ol HAIO 2, EL CIZ HAIO 2, [ AIFSS Fhict [ MALS 7
to the trauma(P), individuals may rebuild their
assumptions(SA) in ways that map more closely onto el 2 pda A, E%olq%i/ PHeoter dEE. /4
the world as it is for them now, and this, in turn, may A2 (A 2(21e] F7tet ZH2) [ AFES] AlZollM L2 et/ Eat
facilitate future coping. Individuals may also be S-ofof] o2t

provided with opportunities they did not see before(SB)
(e.g., new careers, new relationships.)

(A) In these ways(SA+SB), and others, it is possible for
individuals to experience some growth(S) alongside of,
and because of, the loss and pain associated with the
trauma(P). The growth (e.g., improvements in social
support) may in fact result from the individuals’ IvocabUIary Test

attempts to deal with the trauma.
@@ -(©€) - (B @@®) - @A -(©
®(@B) - (C) - (A @ (C) - (A) - (B) 2. alongside of 2.~} Ltets]
®(@©) - (B) - A

1. go through 1.~ At

3. deal with 3. ~2 CHRLf
Shean.T’s 4. context 4. oz, 4%
Fofl 2 A5l Moprt daie] Ugg FAITIC HE . 5. subsequent 5 Fma=
LogicHdo 2 &5 # gict, _

6. facilitate 6. Z7IA|7 [t
B) or (C): Zt & 22f2 AtAl & Cf £7+5T o| S = Qict (B)TEt o
( ) ( ) fe) I‘EE |’E o = | |'( ) 7. cope 7. E|'|7c|U|-E|‘
9 2 o[ofz|7[ofl ‘g0l A7t — AdAf el dF ne|7t BE5t,
(C)Thzfol sets2H= wordsE 12 oo speCIflc beliefs2 7|9/ 8. challenge 8. ~ol| 0|9 & A|7|5tet
£ Aoz |of (C)Thzfo| A o o g™ #o|ct. (C)2E 712t

9. 9
(A) or (B): OFRF7H2|. (C) Zof| (A) or (B) & Lt 2% LHE&Ao 2 3 10 10.

o
A E7t5a 74 ofct it (A)E ‘these ways(C|2{SH EfAIE 2 )2t
£ 840 BFo|7[0f|, QM Aoz 27H2] BiAlo| Lietof GH=H|, T2 11. 11.
7|0l (C)2| DR 242 ShLkel B4 (B)2] 5% ‘also’oflM &
2 0I5, ERFROF B0 A7 & JRR|7F Lt 7 (o], o] £ these ways 2
(A)OllM BEZ 4 QUZICE traumazt= 7| E7F (B)THEOIM 2 & & 13. 13.

YL A= 27, (B)RE 7H=f.

12. 12.

14. 14,

15. 15.
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17. Foi7 2 thgol o]ojd 29 &M Z 71 AT A& 1 404 A, DIBIRIELS ofma|7} AtefLtofA L7FE ofo} LTt / AL
= A
sl HiLf 7|3l 52 @4k 7HA| of7tA|obE {0 AF W QIHEt / 22|10 of
S . . FIA|of LEREL o| & RE L Zof5fr| OkQtCt [ ofFfAlotof| 7l &
Four decades ago, scientists noticed something on the PrloF L322 | Fot| F 1 op Aot
. B Hiol| of Zad Al B22]0 0] 2t a
African savannah. & 5ol oF ARt/ 2/d 2HE ol EUi7| AlRtete B/ 2 2 7|
2 Eof 57| /foll. / 7|7 52 1 HAR|E e O X[Fo| ohE Lt
(B) The giraffes there were feeding on umbrella thorn 52 o|FCt. / otR|2 23 LIE 2 HE771? [ ofL|Ch HfE 72,
acacias, and the trees didn’t like this one bit. It took the 7|2EL & I LERE 2|Lbxd 7oA [ AJAHE 2H7HSHEF / 1000F
acacias mere minutes to start pumping toxic of2| SLofMTt, /o] YL O| 0| Eatrt [ HEiz|L ofFfA|of Lt
substances into their leaves(S) to rid themselves of the DL /7] JHAZ HEE BlICH (RHAHO 2L, oAl / 2k
large plant-eating animals(P). The g.lraffes got the o = L{BSo|y| oteiZ / op7|7t 412 2xof olciD. / Bl ©
message and moved on to other trees in the area. But oja] A1E uhe L1RE S E3t A 2AlS Li2olof Hoict
= £ U2 RS2 EO 5 = RSOl 2%
did they move on to trees close by(A)? = o= e e === AT
AHE2 CHEAZ|7] ot 1 71552 o Yol TP 0 T 2HA At
(C) No, for the time being, they walked right by a few trees HIL} 22| o[ STHCH / 2|2 HHAKGID Ojl oIS DaL LpBES 3t
and resumed their meal only when they had moved A /o el
about 100 yards away(BV). The reason for this =T
behavior is astonishing. The acacia trees that were
being eaten gave off a warning gas (specifically,
ethylene) that signaled to neighboring trees of the
same species that a crisis was at hand.
(A) Right away, all the forewarned trees also pumped
toxins into their leaves to prepare themselves(S). The
giraffes were wise to this game and therefore moved I Vocabulary Test
farther away to a part of the savannah(B) where they
could find trees that were not aware what was going on. 1. mere 1, kx| do
2. toxic substance 2. 574 24
®@A-©-@B @6 -® -(© . 3. AVl BE glofzct
@B -©-® @®© - A - ®) 3.rid Aof B | = i
®(©) - (®) - A 4. for the time being 4. F27t
5. resume 5. ZH7Hotet
Shean.Ts Commentt 6. astonishing 6. Z2f2
_;'g_o_l _—|_ - AHFLFOf|A] Dle'% o t—;ﬁ[r 9l |Og|CZ%|2i .—?_I_Z_J% 7. give off 7. release(v)
BiCt 8. signal to N 8. ~ol| Al =& HLHCt
(B) or (C): LELF H7IE, (B)TH2f2] thereo| AtHILIE T CHE tHhof 9. neighboring 9. 29|
Lt (C)THaf2 ‘no’ 2 AR5t Ql=d|, ol ‘A&l tiet cHE ol
2t 7 motait. of R oAl U, 10. crisis 10. 2471
(A) or (C): BEo| UolMat B 2f3 A2 (C)o| CHLfol| cht A2 11. forewarned 11 AP o gk
of ofc| QILtTt BB RITt, (B)2| OFR|2f Trfol|Af 770 Ol LR 2 12. upwind 12,942
o| 3Lt HZE ot HfZ (C)7f TH2{ efopIct, SiLt o, (C)2f of
Z|qfof A5 & 2h2 LERS0[ QL1 o|7io| (A)Q] ‘D|2| 4 Hh2 Lf 13. 13.
£52 olofR |z AR Y f%*ﬂi | =
14, 14,
T2 . 15. 15.
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18. o] 2 thZol| o]0l =9 &HE 7P AE AL AL Eo|Ajo| 2la| Mottt / Qa|7) Al2fSof| sl Hole Ealct
=V 1/ 359 E4gt E4olLf g Fo| ARl Autet ¢io| &lof])
The principle of distinctiveness suggests that we make = 2o 7|E5to] 1 O Ag%oll DRk / Eolid2 Frolot / 4%l
attributions about people based on whether their particular MEOAMRE A ote / CHE ZA-E0| ofL|2f. / of| & 50, T SHdo],
characteristics and actions are associated with specific 23|82 LA U= 4248 2|1 9l / 2SR} D 4L Eo| Olo|
outcomes unique to the situation. Distinctiveness is the Zolgts i3 Ho|z|at/ ALl X 5k Hof o D22 XS
extent to which things occur only with each other(B) and HESCH /3 SHAHS o] DAL|0 B HE| Eo|ot 4SS Qo]
B with other things(A). o2 welch. /2tf 8Al9] 1 D4io] A4ala] B T2 Sy
. . - SoAAE 7tEoietd, 1 2 e O £HE A e 2HAolAl &
(C) For example, if a student, who has a habit of submitting EI'F o] ofLIel ) 2tor l;o o 7EAL| o OO” i
— . o[gt Zio| ot-|ct. / qFef, cifl, L7t o CHe Pyl 2
his assignments late, seems well liked by peers and » e c=
R ko =3 AHE = L GIAHS 5 G FAH
professors but is clearly treated harshly by one of the cU Aoz 2HY/ SHE S His 3EE Helsta, /2 3
professors(B), then the student seems to cause a 2 3 g 2RE o2gt g3 o|FofUl= Bl /Y5t £
distinctive reaction(B) from this professor. gt 4o 2 "elIct [ o|2{gt 7o, / 2 wa'Hol 52 Eol4dol
(B) If the professor in question is consistently harsh with F A0l /e 2 S S iR 5 7hsdol wEH
many other students, then the behavior is not ol waE S T FU7E WH.
distinctive(B) to the late-assignment student; rather it is
low in distinctiveness(B), and you will tend to consider
the professor a harsh person.
(A) If, instead, you see this professor being friendly with all
students except the student with the late assignments,
then the student seems to be unique or distinctive(B) in
eliciting this response from the professor. In this case, I Vocabulary Test
the professor’s behavior is high in distinctiveness and ;
s EolA
you are more likely to attribute the cause to the late 1. distinctiveness 1. Sol’g
student having done something to upset this professor. % Tem s v 2. ~9} ofmtg|ct
* attribution: (AF&] Al 2] &holl Al) 71 Q1 (BRIA)), 252 €<l &7
> elicit: (1-5-&) Bt 3. unique to N 3. ~ol| 155t
@@ -(©C) - (B @@®) - @A -(©
@B -© -’ @O - A - ® 4. extent sl
C)-@B) - (A ;
©© -6 -® 5. attribute A to B 5. A2| Q& B& =2
Shean.T’s Comment 6. consistently 6. X|[4Ho 2
FofRl 2 ‘ol ol tht Aofo|4Lf.. H & ot et O Aol & 7. harshly 7. 7tE 5|
HA|THCH2 not A but B2 o[sisHE &|7iICt. T, of 2[-22] a4l logic
& Soldo| oftl Ho| Aot £ol/del Ho| A2t AB2l= A! 8 8
(B) or (C): (C)TffollM waof o] &4 ollA|7f A== 71 2f 2 o
Q. el (C)F2REf F. (B)EF2f2 “in question’2] 3¢ ‘=2l 10. 10.
© 2A7E Eleol2ts £o ', of EZFo|nf of Wart ol Ag s
o{of Tttte AE L= AYE Tt 11. 11.
(A) or (B): ®A X7+ instead?t =|7ICt. o|F &3l ‘TRE #Ho|A” 12. 12.
2 %=l = 4 LMok gich (B) TRl not B(=A) #|o|A0[ 1, (A)
Cizfo| B Ho|AolLl, (B)TIARE LHE & (Ao Aolamg 1% B
o o|&z{of gic. 14. 14.
He o 15, 15,
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19. 29 S§ 2 & Ko} Foj7l F4o] o770l 7} A A%t 7|&9| o|lF HE AARSE, | D& T R O| Tk 22, [ o|FAt
XS AEAR £ T30 R o7| =& HAHICE [ ofiFh FEHS| THQISHE A E &
Unf Mefo| HEGHAZ ./ AEP7|, CHE 22| D ESHE -F 22| Al
Moreover, most advanced traffic management systems rely on AEIQ jo|25iC} [ 2of E|El Qlmafet A H Z3{o||. [ o|2{3t &
a centrally controlled infrastructure and information source(A, 7b2| ER HialiTict | EX A|AEIO| Al2|E S JAIA|Z, o|F
A7 181 2ol F= ). YE AARIS  F7to] ofnt Batet A B S xR MUSHE, /A
20 2 “AZ'0| £Iet/ o|FAte| A olM. / iF A+ HE7HEO
Existing travel information systems, such as electronic k20, / ML Of|A| 2ol CHEF QAR[O| BES © f A|7to| ZHAE
sighage on motorways, are designed to consider travellers o|=ct, | BA|E BA|R[2] ZERHA BAIS HojZBiA|, [ OF Z3{o| &
as crowds(A), Iécklnq any form of personalised mform-atl-on Hof| O| R ot A H A[ARIS [ 2AIS x| 5 9ol 9jct / AR
format and delivery(B). ( O ) These two characteristics Lt BafBiot et HThE|L APAES

hinder the development of trust and credibility of the
particular systems(P). ( @ ) Indeed, a travel information
system that more often than not delivers information
unrelated to someone ' s journey(A), gradually becomes
‘noise(P)’ in the travellers ' environment. ( @ ) According
to experts in transportation research, the reaction of drivers
to electronic signage messages decreases over time,
showing a potential distrust of the displayed messages(P).
(@) An information system that relies on a single source of
information(A) is at risk of becoming
untrustworthy(P).( ® ) Incidents where wrong or | Vocabulary Test
inaccurate information is delivered by the single

information source(A), would damage trust levels on the 1. existing 17|29
system as a whole(P).

2. motorwa! 2. 0402
* glectronic signage: X1 i B
Shean. T’s Commentt 3. personalized 3. 71l S5t
A2| P7} £50|& 2| 2o|ck, 24 0|2 mLt, 1 P 20| A4 of 4. hinder 4. Yetotct
L 7O A4 Blo|ghe o 5
oFl= Re A Helohs LS doPiMor T 5. credibility 5. 4l2lg
Foi2l 4 Moreover 4. CHEE2| W ESH| A7} < 542t Gt 6. unrelated 6. Fatot
O CHEM o 2 AY2fsiE M, <SY? 24| BRIZIY 7R = 7t5. 7hs
i 7. transportation 7. 0F
SHR| ot R,
) 8. distrust 8. 4!
A& A BHEE 7|22 (existing)’ W5 A|AEIO[2} BIL| A HARZF
LpAoF Bhch, OfL|L CEE7E, 7|2 A|ARES ChE(crowds)oll 2HE 9. rely on 9. count on = ~f] 2 St
1, ZHI=tE (personalized) FENZH SiCt. Zk2F ABR F=Cf. 1% 10. untrustworthy 10. 41212 4 Gl=
HE 2L ol2fgt & 72| EX4Jo| Hsl(hinder=P)...” 27 181 of & 11, B8t}
- o = _ 11. inaccurate : &
3o ol 2342 53 JHolatel FWert ik £ siLte] E44e TenE
H|? gapS 7|0 Foi2l EAE B 1, ‘centralized(3Y Y52y & 12. 12.
A Z90 2 grouping3 & ofMoF BHf THQIGHE 742 <EA4bof| 77t 13 13
QL|7t o5 180 o, & 7ol 2Afo B £ JHe| g e 4
QCE EAAIRS A B 1Ho| YEho| = &H5o| & o £Cf= 7 14. 14.
T H2 OH. 15. 15.
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20. 29| 5528 Ho}, 0|7 FFo| E0j717|o 7HF g HOf k= of &7F off A|Zhobet 24Tt / 2HMo 2, L& Hl
XZ 12N L, B 2R ZRAMA] AARIE 712 Zolek 1 HAHI2, U L
L5 HEE 2 Qe A 7ER| D Qleh/ L7t ke B 7ol of

This pattern helps explain why access to more L Aol ofade, Af2-S, J2| 1 ClefAJo| 9l /Lj o1 Bo|2
information(A) is not, on its own, making us smarter(P). & e St ”E*{?ﬁﬁf' [ =27t AT L& 7|5t o s
g o, / ol JautE 7FHE 4 QIoh/ o Mol 24PN A

Your brain is updated moment by moment and hour by 15 ote 530l / X0 2, ClE|YS 2(ChTE Bol 7|Aot ot
hour. In essence, you frequently get a new processing £ RS 19ants 71XE 4 Qo L7F Slof craftlol| g He
system. Indeed, you have the potential to change your brain HEfSHE H| QoM. 1 o2zt P2 ¥ ote Bl =&E #CH/ oA
with everything you do that has some level of challenge, o Se ol High H2igol, 2 AR, f8lE o £55 s
novelty, or variety. ( @ ) My research has found an OFFA] S Aol Bt / B0l AR Rtz Abdolct / B2 el
interesting paradox: when one focuses on remembering the grol egsls AL H el SHE HOR FHARIEL /SR,

AN
. . . - oL =S 2R = AL Olo| 2235 il
minute details(A), it may adversely affect the ability to i As E BoELH A M Aol B Bol YEstil

engage in more strategic abstract thinking(P). ( @ ) In

essence, trying to remember as many details as possible(A)

can actually work against being selective about what you

let into your brain’s attic(P). ( @ ) More likely, quite the

opposite is true. ( @ ) Exposure to large volumes of

information(A) steals and freezes your brainpower(P). (® )

However, my research has also shown that when focused
and engaged more in_strategic, abstract thinking(B), it |VocabU|ary Test

becomes easier to remember the details(A).

, i 1. 2FzH2d
* exuberant: 7[5 @A +& ** adversely: =2|5}17 1. potential CRE
2. novelty 2. Ay
3. variet 3. CFA
Sheen.T’s Commentt y °°
4. paradox 4.3
Zojl BAf: uh2 A, PE AoIFA0F TiTt. o B Aol cgt Y . i
0] At S HofxAMof gict o 8o B 5. Mgt
42 225 o ££5 f7'|| Gtz| ofoL|(P), A7} E|ZIct. This
pattern’© 2 Of BAIk GIZEL|, of BAFT A P #o| A0fof B, 6. work against 6. ~of HItH 2 7| 5otct
7. selective 7. ARl
Z|2: 181 FolM ClE|Y o] pE Yo7|o2, AZ HfotECh 28 &

. _atti 8. Clardt
o= 22 2]7} AcH2 ofofzict. 34 S, More likelyah= 27 | 8. attic =re
‘|iCh7b ApAlo|ch S|, o] B3t =2[7t o|ofr| = Chg BAFE A, 9. opposite(n) 9. gch
P Exfo|ct. HiTH 2 Ho{2to B, Sofof Gh=r| o3| A, P. o|4f%t

© c ° 10. freeze 10. dz|cf
S L7A|D, 3of| of2l EAS P oM, of, ‘R2|E o £ETHA| F
£ 7| ofL|z}, BFCH7 | AMAo|Ch(EAd | BRECH 2t D Al sA P 11. 11.
S olofZt 4 Qlch HItR AR 2 =2l B4 12 12
13. 13.
T2 Q.
14. 14.
15. 15.
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